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	Acknowledgment of Country

We acknowledge the Kaurna, Ngarrindjeri, Ramindjeri, and Peramangk nations as the traditional custodians of the lands and waters where our centre is located and recognise their continuing connection to country. We pay our respects to Elders past and present and extend that respect to all Aboriginal peoples.
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Service Context
	Yankalilla Community Children’s Centre is an integrated site offering both Department for Education Preschool and community-run long day care, with a licensed capacity for 65 children. Situated approximately 75 kilometres south of Adelaide, the Centre lies along a picturesque corridor between the charming rural township of Yankalilla and the popular coastal destination of Normanville. The local region is characterised by rolling farmlands, native bushland, and scenic coastal vistas, offering a unique and vibrant natural environment. The broader community is shaped by its strong connection to the land and sea, with farming, hospitality, and service industries providing the main sources of local employment.
The Centre serves a wide and diverse district, including the tranquil valleys and hillsides of Inman Valley and Torrens Vale, the coastal beauty of Normanville and Rapid Bay, and the rural charm of towns such as Delamere, Hay Flat, Parawa, Second Valley, Cape Jervis, Wattle Flat, Myponga, Carrickalinga, and Wirrina Cove. The diversity of these communities contributes to a rich cultural tapestry and a welcoming, inclusive atmosphere within the Centre.
Parent and community involvement at the Centre is highly valued and actively encouraged by staff through the planning and provision of care and educational programs. Parents and the wider community also play a significant role in the governance of the Centre. The Governing Council/Management Committee comprises parent, community, and staff representatives who work collaboratively to develop the site’s future directions, monitor progress, and promote quality outcomes for children and families.


Statement of Philosophy
	Relationships
At Yankalilla Community Children's Centre, we prioritise building strong, nurturing relationships. Through professional communication and recognising each child's voice, we create a secure environment where children feel a sense of belonging. Our professional team is dedicated to fostering reciprocal relationships that support holistic growth and positive outcomes for children and families. We embrace each child's unique learning journey, ensuring that their experiences are enriching and tailored to their individual needs.
Inclusivity
We are committed to creating an inclusive atmosphere where every child and family is valued. By embracing diversity and promoting an adaptable and supportive environment, we ensure that all children can explore their identity and develop resilience. Our approach is intentional and flexible, allowing us to meet the unique needs of each child
Community
We believe in the power of community and strive to create a collaborative environment where families and educators work together. By fostering a sense of belonging and security, we support children in their journey towards independence. Our community-focused approach ensures that we are nurturing not only the child but also the family, leading to positive outcomes for all.
Environment
We are committed to offering a child safe environment. Our outdoor learning environment is guided by a nature play philosophy that engenders confidence, care, and agency in children. We provide opportunities for children to engage with nature, fostering a deep connection and respect for the natural world. Encouraging considered risk-taking, we support children in developing a sense of responsibility and confidence as they explore and learn in a nurturing and supportive setting.
Play-based Learning
Our centre champions play-based learning as a cornerstone of child-led education. We encourage curiosity and independence, providing opportunities for integrated learning that are both intentional and adaptable. Through play, children foster focus and resilience, laying the foundation for lifelong learning.



	In 2024, a significant change happened at Yankalilla Community Children’s Centre as there was a changeover of leadership. At that time, our Quality Improvement Plan was a continuation of the plan from 2023 to ensure practice from this plan was becoming embedded within the site. Those priorities were supporting children to develop co and self-regulation strategies and to develop site culture. As we worked through the Quality Improvement Plan it became evident that as a site, we needed to settle into the changes that had happened through change in leadership and staff changes and focus on a common interest that would bring us together. This is where the concept of the QIP for 2025 was developed. We had discussed all year how awesome it would be to get back out into our community. 2020 saw a lot of our community connections stripped back and we wanted to get back to our roots. Throughout 2025, we strived for this and each decision we made reflected our Quality Improvement Plan. We implemented working documents into each room where we could document our contributions and actions. We began linking our actions to the National Quality Standards which impacted our critical reflection of best practice. We trialled an inquiry question to support the progression of our Quality Improvement Plan and noticed this made a huge difference in the way we thought about our practice and what we were trying to achieve. This way of being and learning together built the momentum for the 2026 Quality Improvement Plan. We implemented an inquiry question to guide our practice and use as our lens. We developed actions around the National Quality Standards with our lens in mind, finally we developed child focused success measures to see the impact our Quality Improvement Plan was having on children and their learning. Although our Quality Improvement Plan is not typical, it is contextulised to our site and we are noticing significant changes in our practice, increased levels of engagement for children, stronger systems and processes, and an increase in educator by in for site improvement. 


Quality Improvement Plan Context
Identified Strengths and Goals 
	STRENGTHS OF QUALITY AREA 1: Educational Program and Practice

	Yankalilla Community Children’s Centre is an integrated site with a Department for Education Preschool, and a community run Childcare Centre. As such, we have a range of qualifications and experience spread across our site that provide us opportunities to collaborate and have deep discussions about our programming and practice. Each day, we make informed curriculum decisions based on the children’s needs and voice. Our Programming is intentional and informed by observations and critical reflection, that focuses on individual children and group dynamics. Our program is guided by planned and spontaneous learning experiences which are implemented in real time to support children’s direction of learning in play. Within our planning, we implement the Kimochi’s program. This supports children to learn about regulation strategies for their feelings through playful learning, relatable stories, and puppetry. Our knowledge of regulation is supported by elements of the Zones of regulation. Our team have also completed and implemented the Circle of Security training. Our implementation of these trainings has come from our research from previous Quality Improvement Plans. Our physical environment offers children multiple opportunities to engage in nature play, loose parts, and risk taking. Educators maximise the opportunity for child-led play opportunities through flexible routines and rituals. This enables children to have the balance between accessing food when needed, nappy changing and toileting, and small group times, while also engaging children in play opportunities and experiences. 
We have a whole site staff meeting on the first Tuesday of each month. We spend 1 hour on admin reflection and discussion about policies, procedures, and topics of conversation that have arisen throughout the month. The second hour is spent in team discussions where each age group of educators come together to discuss their program, reflect on their practice, and develop strategies for implementation. Educators consistently reflect on their program and practice daily with each other during the quieter times of the day. They seek out feedback from leadership and each other to strengthen and develop practice. Department for Education educators program fortnightly on a Wednesday to deepen their reflections from the staff meeting and their observations of the children throughout the fortnight. Childcare educators receive the equivalent of 2 hours a week each fortnight for their programming time. We ensure this time is sacred and uninterrupted where possible. In 2026, we are trialling a Critical Reflection Journal for each room to support reflection on our programs, children’s individual and group goals, practice, physical environment, relationships with children and families, and routines and transitions. In 2025, there were many discussions about documenting our critical reflections to ensure we are capturing evidence of our rich conversations. In 2025, we applied for an IDFM grant to support a mentoring program through the Gowrie. This was approved for 2026 where we will be able to use this opportunity to deepen our practice and skill across the site. 
Educators utilise Place-based pedagogies and sciences through connections with the community. Children will often go for local walks to the playground, library, school, and local nursing home. These places in the community support the children to continue developing their understanding of their world around them. It supports them to build trusting relationships within their community. This has been well received within the community and families look forward to their children engaging in a local walk. Over 2024 and 2025, we have established a strong connection with Yankalilla Area School. Together, we looked over our AECD data and wanted to work toward working on children’s wellbeing as they transition from Preschool to School. From this discussion we used our local walk opportunities to visit the school and engage with some play-based learning with the reception children. We also visited the Ag Farm, school library, and gym. These experiences were a highlight for the children and families. The children attended their formal transitions with increasing confidence.  We provide opportunities for parent partnerships with the curriculum through regular parent input sheets, program feedback (verbal / written) and child portfolios. Families are engaged with the curriculum through a variety of means including electronic communication, programming boards and photography with the hope of capturing all families' interest and involvement.




	Key Improvements Sought for Quality Area 1

	STANDARD / ELEMENT
	AREA OF IMPACT
	SITE INQUIRY
	PRIORITY (L/M/H)

	1.1.3
	Effective Learners
	How can we design our physical learning environment to inspire children’s curiosity, independence and wellbeing?
	

	ACTION
	TIMEFRAME
	SUCCESS MEASURES
	PROGRESS
	
	On track

	
	Needs attention

	
	Not on track



	NEXT STEPS

	Educators will leverage the physical environment to make visible the individual program learning cycles for children that maximises opportunities for children.
	Term 1: 
-Critically reflect upon what we are already offering children within our program. Documenting in our room specific “working document” then reflect and implement changes specific to each room.
Term 2:
- Monitor Changes through documentation such as written or photos. Assessing how children are responding to changes within the environment
Term 3:
-Continue to monitor changes and document. Adapting where required.
Term 4:
-Critically reflect on the year as a whole to collect data ready for 2027 Quality Improvement Plan
	Children will confidently engage in self-chosen play.
Children’s curiosity will be activated through their exploration of open-ended materials, both natural and man-made.
Children will develop social skills to positively interact with their peers in play
	As a site, we have reflected on program presented in each room and worked towards leveraging the physical environment to maximise opportunities for children. This has involved critically reflecting how the physical environment is presented to children as they enter the centre. As a site, we have purchased furinture that enables educators to aesthetically and strategically dress the environment as the thrid teacher. We have also reflected on how we are making our program visible within each room to children and families. In 2025, we noticed that we were having dynamic reflections about our program, and we wanted to implement a way of documenting. As a result, we have implemented a critical reflection journal in each room to document our conversations. This impacts on our we interact with our physical environment as we have intentional questions that require us to critically reflect on what we are offerning to children on a daily basis. 
0 – 18 months Joeys:
· Adapting learning spaces to suit the ages and stages and interests
· Moving large furniture around to change the theme of the areas with intention for re-engagement for the children.
· Evaluating and being proactive about the safety and design of the physical environment. An example of this was moving pavers around the sandpit to create a path and minimise the potential for tripping. 
18 - 36 months Over 2’s:
· Playground has been blocked off the be rebuilt so educators set up various obstacle courses to provide areas for gross motor skills.
· Planned outdoor set ups to ensure children and experincing new equipment every week and encourgae high engagement levels.
· Plans to remove outdoor lockes to maximise learning spaces to create new outdoor eating spaces or relaxation corner.
· Planned table set ups to ensure children are developing in multiple domains.

3 – 5 Year Old Preschool:
· There are multiple opend ended play opportunities for children to engage with. This is programed for in our progrmming cycle.
· Within our programming cycle, we engage with and are curious about children’s interests. 
· We are critically reflective about our resources that we use. This is to ensure the intention behind using them in the environment facilitates various skills and intersts for children inside and outside. 
· We critically reflected on the structure of group times for 3 and 4 years old to ensure we were engaging each child according to their developmental needs. We decided to have seperate the group into smaller groups to faciliate each child’s developmental needs. 
	

	END OF YEAR REVIEW  - HAS THE GOAL BEEN ACHIEVED? YES / NO

	WHAT PROGRESS HAS BEEN MADE?
	ENABLERS
	INHIBITORS
	FUTURE RECCOMENDATIONS

	
	
	
	



	STRENGTHS OF QUALITY AREA 2: Children’s Health and Safety

	Children’s health and safety is a continuous priority for Yankalilla Community Children’s Centre.  We consistently communicate with families about the wellbeing of their children through text messages, phone calls, Dojo and verbally. Topics of conversation or updates include how they are going throughout the day, clarifying their child’s needs, reporting illness, injury or incident, and their child’s development. A part of our place-based pedagogies, these conversations are important as they inform us about the child and give us a bigger picture of their health and safety and supports us to be attuned and respond to the individual needs of each child. 
Every educator is responsive to individual children’s needs throughout the day. The routines in each room are regularly reflected on and flexible to the needs of the children. These routines have been developed over time through observations of children requesting food and when they are looking tired. We have trialled many ways of implementing a routine and critically reflected and refined each time. 
Each learning space is developed with rest and relaxation in mind to support children’s co-regulation strategies. Educators are responsive to the physical and verbal cues of each child and have built reciprocal relationships with them to know their cues. Once identified, children are offered space to regulate, this can be with an educator or without, depending on the child. 
Every educator follows the SA Health Guidelines for responding to illnesses within the centre. We have established policies that outline to families the procedure we implement when their child becomes unwell. If an educator is unsure on the direction to take, they will request support from leadership. This support enables the leadership to find the answers and contact families if required. The educator then goes to support the child with their needs. If a child requires once off or short-term medication at the centre, we follow the Department for Education’s procedures and requirements to ensure children are safe while receiving medication at care. This includes 2 educators to sign off on the dose and administering the medication. When a child has a long-term condition such as asthma, anaphylaxis, allergy or alike. We have 2 allergy buddy bags with their medication inside of it and their medical support plans. This is communicated to educators upon enrolment or after diagnosis. Each room, with confidentiality in mind, put up a summary of the medical needs of children who require this. These forms and medication are updated termly, in consultation with the families. 
We are a lunch box centre and promote healthy eating upon enrolment. Included in our enrolment packs is a healthy eating guide that provides families ideas on what to pack in their child’s lunch box. We sit with the children while they are eating and talk to them about the food in their lunch boxes encouraging them to eat healthy foods first and then a sweet treat, if parent’s have provided them with one. Water is regularly offered throughout the day and easily accessible for the children to choose when to have a drink. Each child brings their own drink bottle for the day to ensure health and safety. These bottles are filled regularly throughout the day and when requested by children. After or before lunchtime, depending on the room, each child engages in a relaxation session. This could include, yoga, music and rest, deep breathing, meditation, quiet drawing etc. These moments in the day are important for a child’s co-regulation strategies. In these moments, we take the opportunity to explicitly teach about health and wellbeing. 
Nappy changes are embedded within the routine 2 hourly. If a child has a full nappy outside of the changing times, educators promptly respond and change their nappy. To minimise germs, throughout the day, educators will support children to care for a cough by encouraging them to cough into their arm or with wiping their nose using a glove and tissue or taking the child into the bathroom to look in the mirror enabling them to wipe their own nose with a tissue, followed by washing their hands.
During staff meetings, we reflect on policies and procedures with the lens of children’s health and safety while also ensuring they are contextual to our site. As we have a large outdoor environment that affords opportunities for risky play, and we implement risk assessments and then discuss during group times about how to engage with the environment safely. These topics can be educator lead, however, majority of the time, they are led by the children whilst they are engaging. This ensures the relevancy of the discussion to support engagement, and it allows children to build connections as they are exploring the environment. 





	Key Improvements Sought for Quality Area 2

	STANDARD / ELEMENT
	AREA OF IMPACT
	SITE INQUIRY
	PRIORITY (L/M/H)

	2.2.1
	Equity and Excellence
	How can we design our physical learning environment to inspire children’s curiosity, independence and wellbeing?
	

	ACTION
	TIMEFRAME
	SUCCESS MEASURES
	PROGRESS
	
	On track

	
	Needs attention

	
	Not on track



	NEXT STEPS

	Educators will ensure the environment reflects our role and responsibility in child safety.
	Term 1:
-Reflect on our Kidsafe report and plan for each of the priorities, categorising whether it need attention from Ventia, risk assessment, or site funded works.
-Prioritise educators engaging in the Gekko Training around child safety. Educators are given 2hrs during work hours to complete the training.

Term 2:
Reflect in staff meetings about how we are implementing strategies from our trainings. Questioning, “Where can we see child safety in action at YCCC.” 
Term 3:
Implementation, Critical Reflection, and adaptation where required from reflections.
Term 4:
Critically reflect on data collected throughout the year and make plans for 2027
	Children will confidently engage in self-chosen play.
Children’s curiosity will be activated through their exploration of open-ended materials, both natural and man-made.
Children will develop social skills to positively interact with their peers in play

	
As a team, we have been reflecting on our responsibility to child safety in relation to our physical environment. We have taken into consideration our Kidsafe playground report, invited a WHS representative from the Department for Education to provide observational guidance around priorities, and a mock assessment by the Department for Education’s Education Lead Early Childhood. These informative discussions have led to redesigning certain areas of the physical environment. Such as the decommissioning of our 22-year-old playground, removal or trimming of trees, reflections of where loose parts are used, ensuring there are supervision maps where required that identify where higher levels of supervision are required if children are engaging in those areas. 
0 – 18 months Joeys:
· Going over policies and ensuring the environment reflects the standards. For example: replacing our old cots with new ones
· Critically reflecting about the fence that divides the Preschool and Joey room and putting together a plan to change the fence to something that increases safety for all.
· We have ensured the room has multiple suppy of things we need to ensure we don’t loose and educator to do a job. An example of this is nappies, wipes, tissues, milk, plates, spoons etc. 
· We have a lunch trolley we keep stocked with flannels and bibs prepared. This decreases our need to leave the table whilst children are eating.
· We critically reflected on the rocking chairs we had in the room. We decided there was a need to replace our rocking chair as it was broken beyond repair. We have since replaced the rocking chair with a newer one and have completed a risk assessment to mitigate risks involved with using a rocking chair in an under 2’s room. 
18 - 36 months Over 2’s:
· Removed art mural and music wall as climbing hazards were present. There was no critical incident that indicated this, we were reflective on how children interacted with these in the environment and acted upon it before any incident occoured. 
· Fenced off the playground with plans to replace as it was flagged in our kidsafe report. 
· Moving door handles highter to ensure children were not able to reach them.
· We had a waiting bench near the swings and we decided to remove it due to the potential for entrapment. 
· We ensure there is outdoor and indoor play when ever possible. However, we are critically reflective each day and if we have three educators due to ratios, we will close off one to ensure maximum supervision of children.
3 – 5 Year old Preschool:
· We maintain and ensure daily checks of the yard are completed. If a risk is identified, it is reported and strategies implemented to mitigate any risks to children.
· Loose parts are intentionally placed and put away to ensure child safety. 
· Educators ensure general tidiness to reduce potential hazards. 
· High risk areas have been identified and are either monitored or supervised.

	

	END OF YEAR REVIEW - HAS THE GOAL BEEN ACHIEVED? YES / NO

	WHAT PROGRESS HAS BEEN MADE?
	ENABLERS
	INHIBITORS
	FUTURE RECCOMENDATIONS

	
	
	
	



	STRENGTHS OF QUALITY AREA 3:  Physical Environment

	Our outdoor learning environment is unique and a significant asset to the site. Educators, families, and visitors regularly comment on the vastness and beauty of our outdoor spaces, expressing their awe at the opportunities it provides. Many children attending Yankalilla Community Children’s Centre live on farms and feel at home within our outdoor environment, as it offers both familiarity and space for self-regulation, as well as rich opportunities for nature-based learning.
As a team of educators, we remain mindful of, and actively implement, experiences that promote risk-taking through play, the use of loose parts, and sustainability. We fully utilise our natural environment, recognising and leveraging the elements that are readily available to us.
We embrace the philosophy that there is no such thing as bad weather. Intentional planning ensures both indoor and outdoor experiences are designed with weather safety in mind, enabling children to play in the rain or sunshine. We acknowledge and assess the risks posed by changing weather conditions and make daily professional judgements to ensure children’s safety is always prioritised. Families are encouraged to provide appropriate clothing for all conditions—for example, rain jackets and gumboots for rainy days, and spare clothes and hats for sunny days. These experiences help children learn to manage their preferences, building autonomy and empowering them to make decisions about where and how they wish to play within our learning environments.
Both our indoor and outdoor learning environments offer children multiple entry points for engagement. We provide quiet spaces for children who need time to adjust and warm up before engaging more actively in play, as well as a variety of inviting learning experiences, inside and outside, ready for children to access at their own pace. Educators plan these spaces with careful attention to both individual and group needs, supporting developmental milestones and the evolving interests of each child. We actively engage with children during play, offering gentle guidance, asking questions, and extending learning in meaningful ways.
Maintaining our learning environments is a collective responsibility. Educators ensure that spaces are kept clean, tidy, and inviting throughout the day, with a dedicated space for cleaning and drying toys. All educators collaborate to ensure resources remain ready and suited to children’s needs, sharing responsibility for budgeting and purchasing decisions, and contributing to resource wish lists accordingly.
Active supervision is a key priority within our expansive outdoor learning environment. Educator positioning is strategically planned and regularly reviewed through critical reflection to maximise visibility and ensure every child’s safety. Supervision maps are developed and refined collaboratively. Each team understands the importance of clear supervision roles and communicates educator positioning both indoors and outdoors, to maintain consistency and support engaging learning experiences for all children.
Sustainability is an element of our philosophy and practice. We are intentional about embedding sustainable approaches within our daily routines and curriculum. Children are encouraged to respect and care for the environment through hands-on experiences such as gardening, composting, recycling, and water conservation projects. Educators model sustainable practices, promote the reuse of materials, and engage children in conversations about reducing waste, fostering environmental responsibility from an early age.
As a team, we undertook professional learning in 2025, focused on strengthening our physical environment. As part of our critical reflection on the 2025 Quality Improvement Plan, we decided to establish an inquiry into the ongoing development of our physical spaces. Our Over 2’s playground has been identified for redesign, with the aim of updating equipment and reinvigorating the space for current and future generations. We are engaging the Governing Council, families, and children in the consultation process, ensuring all voices are valued in the redesign. This remains an ongoing project throughout 2026, and we will continue to provide updates through our Quality Improvement Plan.




	Key Improvements Sought for Quality Area 3

	STANDARD / ELEMENT
	AREA OF IMPACT
	SITE INQUIRY
	PRIORITY (L/M/H)

	3.2.1
3.2.2
	Effective Learners
	How can we design our physical learning environment to inspire children’s curiosity, independence and wellbeing?
	

	ACTION
	TIMEFRAME
	SUCCESS MEASURES
	PROGRESS
	
	On track

	
	Needs attention

	
	Not on track



	NEXT STEPS

	Our Quality Improvement Plan is focused on Quality Area 3. We have examined each quality area through the lens of the physical environment to holistically develop our site. In particular, we are focusing on 3.2.1 Inclusive Environment and 3.2.2 Resources supporting play-based learning.
	Term 1: 
Using our observations from 2025 and reflect on our physical environment. Analysing the National Quality Standards with the lens of the Physical environment. Implementing actions developed from the NQS and our critical reflections.  
Term 2:
Implement strategies or changes needed to enhance our physical environment 
Term 3:
Continue to monitor and reflect on changes through documentation
Term 4:
Critically reflect on data collected throughout the year and make plans for 2027
	Children will confidently engage in self-chosen play.
Children’s curiosity will be activated through their exploration of open-ended materials, both natural and man-made.
Children will develop social skills to positively interact with their peers in play

	
	

	END OF YEAR REVIEW  - HAS THE GOAL BEEN ACHIEVED? YES / NO

	WHAT PROGRESS HAS BEEN MADE?
	ENABLERS
	INHIBITORS
	FUTURE RECCOMENDATIONS

	
	
	
	



	STRENGTHS OF QUALITY AREA 4:   Staffing Arrangements

	Yankalilla Community Children’s Centre is deeply embedded within a small and connected community, and we actively embrace place-based approaches when considering our staffing arrangements. Many of our educators are long-term residents of Yankalilla or surrounding townships, with some having attended the centre themselves as children. This strong sense of continuity provides unique advantages. Including deep community connections, a genuine understanding of local context, and enhanced support for children’s sense of belonging and identity.
Our staffing profile reflects a commitment to high-quality early childhood education. In the preschool, we have two permanent Bachelor-qualified teachers and a permanent Diploma-trained Early Childhood Worker. In the childcare setting, we employ three Bachelor-trained teachers, two Diploma-trained educator, three educators working towards a Diploma, and one Certificate III-trained educator. Who are either employed on a permanent or contracted basis. Consistency is maintained across all rooms and transitions, including lunch periods, ensuring stability and familiarity for children. We also have a regular pool of relief educators across both childcare and preschool, each bringing valuable experience in early childhood education.
The ongoing presence of familiar educators supports secure attachments, which are foundational to children’s engagement in learning and social development. Children develop strong connections with their primary educators, often seeking them out for comfort and coregulation, especially during drop-off times. Families also benefit from these reciprocal relationships, partnering with educators to support each child’s individual learning and development.
Our centre proudly supports the community through school-based placements and traineeships, enabling local individuals to upskill in a familiar environment. Often one they or their families experienced as children. Each year, we endeavour to budget for one to two trainees, providing consistent work and high-quality mentoring. Trainees are surplus to our ratios and, in emergent situations, are only included in ratios after two to three months of study and comprehensive mentoring. This approach maintains high standards of active supervision, while offering valuable on-the-job learning opportunities for aspiring educators.
For staff working towards their Certificate III or Diploma qualifications, we ensure covered time off the floor for mentoring and study support. This dedicated time provides opportunities to discuss questions, explore real-life scenarios, and reinforce learning, ultimately strengthening the team’s capability and the quality of our service.
we prioritise the creation of a cohesive and professional team through well-considered staffing practices and a supportive induction process. When a casual new educator joins our site, we provide a comprehensive “shadow shift” experience, enabling them to spend time in each room. This approach allows new team members to get to know the children, develop collegial relationships with coworkers, and become familiar with the unique routines of each age group.
For permanent positions, we extend this process by arranging paid “transition” visit days prior to their official commencement. These visits ensure that educators can observe, participate in, and learn about daily practices and expectations, while also introducing themselves to the children and families in a gradual and positive way. This thorough induction process contributes to building a strong foundation for each new educator, supporting their confidence and competence in their new role.
Our approach reflects a strength-based commitment to ensuring every staff member feels welcomed, valued, and well-prepared. It supports consistency of practice, builds staff morale, and ensures continuity of care and learning for children. Additionally, it fosters a positive and professional team culture where educators are empowered to ask questions, seek support, and contribute their own strengths and perspectives from the outset.
By implementing robust onboarding and induction processes, we maintain high standards across the site, ensuring that every educator is supported to deliver quality education and care in alignment with our centre’s philosophy, policies, and procedures. This focus on professional orientation and ongoing support underpins our commitment to quality improvement and continuous professional development for all staff.




	Key Improvements Sought for Quality Area 4

	STANDARD / ELEMENT
	AREA OF IMPACT
	SITE INQUIRY
	PRIORITY (L/M/H)

	4.1.2
	Learner Agency
	How can we design our physical learning environment to inspire children’s curiosity, independence and wellbeing?
	

	ACTION
	TIMEFRAME
	SUCCESS MEASURES
	PROGRESS
	
	On track

	
	Needs attention

	
	Not on track



	NEXT STEPS

	Everyone will ensure there is continuity of educators to support children to build reciprocal relationships within their learning environment.
	Term 1: 
-Ensuring the budget meets staffing requirements to have a trainee surplus to mandated ratios within childcare.
-Mentoring for trainees and educators who are working toward their certificate III or Diploma
Term 2:
-When making changes to staffing, consistently reflect if it is going to bring consistency for children and how that will be achieved. 
-Educators reflect on how their practice provides consistency for children in their care. How their interactions, routines, and programming is indicative of consistency.
Term 3:
-monitor and reflect on any changes. Including documentation
Term 4:
Critically reflect on data collected throughout the year and make plans for 2027
	Children will confidently engage in self-chosen play.
Children’s curiosity will be activated through their exploration of open-ended materials, both natural and man-made.
Children will develop social skills to positively interact with their peers in play

	Over the last three years, we have worked collaboratively to build consistency within our educator rosters and strengthen the stability of our team. In 2026, our commitment has been to ensure, where possible, that our trainees are surplus to ratio requirements. If there are occasions when a trainee is included in ratios, they are provided with comprehensive mentoring and partnered with an experienced educator to support their understanding of their role and responsibilities.
This approach has resulted in a number of positive outcomes for our site. Consistency in staffing has enabled educators to effectively balance active supervision with essential tasks, creating a safe and responsive learning environment for children. The wellbeing of educators has been supported, leading to increased job satisfaction and a positive team culture. Children benefit from meaningful engagement in learning, supported by experienced and confident educators.
We have leveraged the skills and capacities of all team members, recognising and building on individual strengths and contributions. This has enhanced collaboration and further developed the professional capacity of our team. While this approach has placed some pressure on our budget, the benefits for educator well-being and children's learning and engagement have been significant. We continue to seek efficiencies and review our processes to sustain this positive impact within our available resources.
Our roster has consitent permanent educators within the site, with small changes over the last three years. We have built our casual pool and share the casual shifts between them. When rostering, we consider how the casual educator responds to the room they are in, the skills they bring to the site, and the professional interests they have for the age groups they are working with.
0 – 18 Months Joey’s:
· Within the Joey room we have two primary care educators and have regular casual educators to cover programming and days off. This was implemented from our reflection of how children in the Joey room responded to new educators. The children would adapt well, however, there was a notable difference when causal educators were consistent and familiar. 
18 – 36 Months Over 2’s: 
· There are three primary educators in the Over 2’s room to ensure there are familiar faces for all children.
· Regular lunch cover educators to ensure stability for all children
· Communication between all staff to ensure all children’s interests and needs are shared to provied children with high quality care.
3 –5 Year Old Preschool:
· We have regular educators and relief staff that provide consistency for children.
· We are critically reflective as a newer team and are developing an understanding of our roles and the expectation within those roles. 
· Educators recognising established educator/ child realtionships and utilising them in negotiation contexts. 
	

	END OF YEAR REVIEW  - HAS THE GOAL BEEN ACHIEVED? YES / NO

	WHAT PROGRESS HAS BEEN MADE?
	ENABLERS
	INHIBITORS
	FUTURE RECCOMENDATIONS

	
	
	
	



	STRENGTHS OF QUALITY AREA 5:  Relationships with Children

	At Yankalilla Community Children’s Centre, the strength of our local connections underpins the relationships we form with children and families. Living and working in a small, interconnected country community means our educators often know the children and families beyond the boundaries of the centre. We recognise the privilege and responsibility this brings and intentionally leverage this community strength to support children’s sense of belonging, safety, and wellbeing.
Our approach to relationship-building is founded on primary care groups for all permanent educators. Each educator develops reciprocal, trusting relationships with a dedicated group of children and their families, fostering strong connections that are respectful, nurturing, and consistent. 
Before a child begins care, we provide opportunities for child and family chats with educators, ensuring an individualised and supportive start to each child’s journey with us. This process often receives positive feedback from families and supports the educator to learn more about the child and family through formal conversations. Our daily practices prioritise children’s dignity, privacy, and safety through our routines. Educators support parents and children to put away their belongings and use this opportunity to discuss any important information that will need to be remembered throughout the day. As educators, we focus on the micro interactions from the moment the child walks in, to the moment they leave. This could be a friendly smile, to an excited good morning, children and families are warmly greeted. 
Transitions are thoughtfully planned and supported through transition visits for children moving between rooms, and comprehensive transition and information packs for families. These information packs include information about the service, a social story for the family to read with their child before they begin, questionnaire for the family to fill in and when they reach Preschool, they receive a literacy and numeracy pack to use at home. Through these processes, families gain awareness of the environment, routines, and what to expect, setting a foundation for positive relationships and engagement from the outset. Our strong connections with Yankalilla Area School involve a consistent transition program from Preschool to School. We have multiple visits throughout the year, and each child experiences a school environment before their first year of formal schooling. Every school in the district communicates when they have availability for their reception teachers can come and visit the site to get to know the children they will have in their class. We do this to support children to successfully transition throughout the year, rather than in one big leap at the end of their preschool year. 
From family feedback, we structured our preschool program to have consistency of educators, days the children attend, and familiar peers in attendance, we have a Monday/ Tuesday group and a Thursday/ Friday group. The Monday/ Tuesday group consist of children who will be attending Preschool for the full year. Our Thursday/ Friday group consist of our mid-year Preschool children. Each group has consistent educators who program and care for each child. The children who attend this program also develop friendships with peers they are likely going to go to school with. This ensures there is a continuity of learning with peers and educators.   
Educators are consistently engaged with children throughout the day. Whether involved in regulation experiences, supporting learning opportunities, or leading group times. We ensure that all educators get to know each child in the centre, rather than focusing solely on those within their primary care group. This inclusive and holistic approach values each child, supports a collaborative team environment, and promotes a cohesive sense of community across the centre.
Ultimately, we recognise that secure, respectful, and equitable relationships with children are integral to their learning and wellbeing. Our strong community connections, intentional primary caregiving, and deep commitment to getting to know every child are foundational strengths that ensure all children at Yankalilla Community Children’s Centre feel valued, safe, and confident to engage fully in their early learning journey.
 



	Key Improvements Sought for Quality Area 5

	STANDARD / ELEMENT
	AREA OF IMPACT
	SITE INQUIRY
	PRIORITY (L/M/H)

	5.1.2
	Equity and Excellence
	How can we design our physical learning environment to inspire children’s curiosity, independence and wellbeing?
	

	ACTION
	TIMEFRAME
	SUCCESS MEASURES
	PROGRESS
	
	On track

	
	Needs attention

	
	Not on track



	NEXT STEPS

	Educators will ensure the physical environment promotes the dignity and rights of every child
	Term 1:
-Reflect on current practices, documenting thinking and wonderings. Seeking support if required from mentoring program.
Term 2:
-Implement changes and recommendations. Documenting the impact of these changes.
Term 3:
-Continue to monitor and document, adapting when required.
Term 4:
Critically reflect on data collected throughout the year and make plans for 2027
	Children will confidently engage in self-chosen play.
Children’s curiosity will be activated through their exploration of open-ended materials, both natural and man-made.
Children will develop social skills to positively interact with their peers in play

	Educators engaged in training around verbal intervention training for a pupil free day. 

From critical reflection of how children’s bags are stored in the bathroom. We have reorganised how children’s bags and personal belongings are managed in the bathrooms. Over 2’s use individual cubbies for bags, and educators place nappies into labelled bags hung in the bathroom, improving privacy and minimising unnecessary traffic. In the Under 2’s room, families are welcomed to place their child’s bag on the shelf upon arrival, with educators then storing them away. These practices help uphold children’s rights and ensure respectful, safe access to bathroom facilities.
0 – 18 Months Joey’s:
· We have quiet areas for rest and comfort while also ensuing ther are not too covered for active supervision, this ensures child safety is of paramount consideration.
· We ensure children have access to resources that provide opportunities for chalenge.
· We ensure experiences are adapted to allow for diverse needs, ages, and stages.
· Educators are working on systems to ensure nappies are checked in the bathroom to provide children privacy while respecting their dignity and rights. 
18 – 36 Months Over 2’s:
· Moving children’s bags from inside the bathroom to the Over 2’s room to ensure families are not entering the bathroom.
· Educators critically reflect on the set ups in the yard to support the development of all children. This is evidenced in our programming cycle.
· Ensuring tables and drink bottles are at a height that all children can access.  
3 – 5 years old Preschool:
· Children are encouraged to explore own play scenarios.
· Children are monitored regularly in the bathroom.
· Children are provided opportunities for a sense of agency and autonomy in making choices in their play.
	

	END OF YEAR REVIEW  - HAS THE GOAL BEEN ACHIEVED? YES / NO

	WHAT PROGRESS HAS BEEN MADE?
	ENABLERS
	INHIBITORS
	FUTURE RECCOMENDATIONS

	
	
	
	



	STRENGTHS OF QUALITY AREA 6:     Collaborative Partnerships with Families and Communities

	At Yankalilla Community Children’s Centre, our collaboration with families begins at the enrolment process. As soon as a family walks into the centre, we are curious about their needs and what they are looking for from care. We view the family-educator dynamic as a partnership and together, we advocate for and have at the centre the child. We provide each family information about the centre and a waitlist form. We contact our families regularly to inform them of when a space is available. This ensures transparency and a small way to begin building a sense of belonging through connection. Once the child is placed, we organise their primary care educator to show them through the centre highlighting to the family’s lines of communication, routines, relevant policies or procedures, and information about how their child’s learning journey will be documented and shared. Each educator takes pride in how they build relationships with families. We communicate with our families as soon as possible if their child is not settling, had an accident or is unwell. When a child requires some increased support to transition from home to care, we implement a transition plan that includes photos home of something the child enjoyed doing or earlier pick up times for a small period. This fosters confidence in our program and educators with our families. If there is an issue that arises, parents are confident in talking to the educators or leadership about the issue to find a resolution. The family is met with compassion and respect, most often than not, we are able to come to a mutually agreeable solution that has the best interests of the child at the centre. 
We are an integrated site, and we are governed by a Governing Council that consists of parents who have children attending the centre. When we are strategically planning, the Governing Council is involved in the process to ensure parents are a part of the process and have a voice in the decision making. When relevant, we send out questionnaires to families asking for their feedback. We also collect feedback verbally from families through discussions as there is less pressure on the families to add another task into their already busy schedules. These conversations are brought to Governing Council and decisions about the site can be made. An example of this is when Preschool was enrolling children without grouping them together in 2024, families would often comment on how their child felt lost and did not know which friends would be attending increasing anxiety for the children and this made it difficult for them to get ready in the morning. These comments were brought to the Governing Council by the Director and together were able to establish a program in 2025 that provided the children consistency in friendships by starting the children who would attend the full year in the Monday and Tuesday group then the children who began preschool mid-year could attend on Thursday and Friday.  
When there is a significant event within our community, we ensure to support the children’s wellbeing, awareness, or sense of belonging to their community through discussions and action when we can. An example of this was there was a serious car accident on our winding roads that led to Yankalilla in 2024. Our CFS were the first responders and were required to help people who were critically injured. Some discussions around this came up with the children and educators. The site decided to make thank you posters for the fire fighters which were taken to the CFS general meeting and given to the fire fighters. The CFS crew were impacted by this and shared with the site how much it meant to them to see the impact they were making beyond supporting people in need. The CFS crew decided to surprise the children for Christmas that year and bring Santa to the centre on a big fire truck. This event now happens yearly at the centre inspiring community spirit and showing the children the importance the CFS have in our community. In 2026, we experienced the effects of the Deep Creek bushfires. This event rocked our community. Children were dysregulated, while also engaged, in watching the fire trucks drive past with their lights and sirens blasting. The children and educators made signs thanking them for their work and support that we hung on the front fence. Educators then supported the children to make red and yellow “high fives”. The red and yellow represented the colours of the CFS. These were then laminated and given to the CFS crew. The crew members placed the “high fives” in their trucks to remind them of who they were fighting these fires for. Community is not just a statement on our philosophy it is an action we respond to and are supported by. 
We are continuing to establish relationships with our greater community. We consistently visit the school, and they visit us to build up each child’s confidence and sense of belonging before they begin their formal years of schooling. During these sessions, the intention is continuity of learning. We will visit the school facilities and engage in programs like sports day or special assemblies. When the Reception children come to visit, it is about each child finding a buddy they can connect with at school. This is in addition to the traditional transition sessions that support children to build a relationship with their new teacher. 
As a site, we connect with a service called Country Health and refer children and families in to access services they provide. These include, social work, speech pathology, occupational therapy. We have built relationships with these service providers to provide a holistic care approach for our children. Educators communicate with the services, with the permission of families to better understand the children they are caring and programming for. We then can implement the strategies they are using within their programs in our own planning to provide consistency of care and increased exposure to the supports the child requires. Families have felt this service has supported them to access supports that their child needs including support to access NDIS through self-referral and navigating this system. 
As a team, we monitor and reflect on parent engagement. We want to hear feedback from families to improve or extend our practice and we look to do this in practical ways that does not add to the family’s load. When we post on Class Dojo, we ask families for feedback, and we reflect on the engagement levels of each post and endeavour to recreate posts with high engagement and purpose. When families comment on posts, we use this information to inform our programming cycle. 
At our site, we regularly advertise to families’ events and programs our Council organises for the families within the community. Most families attend the playgroup run by the learning together program and the Wiggle and Giggle program that is offered at Yankalilla Public Library. This is where families begin to develop relationships with each other, and the children have an opportunity to grow up alongside of each other. They then come to our centre with already formed friendships and connections to their community. This has led us to implementing a walking program to the Yankalilla Public Library to engage in programs they provide and support each child’s sense of belonging to their community. We also walk to our local nursing home and engage with the residents at the home. A lot of the people within the nursing home have had contact with the site when their children were young and they love telling the children stories about their experiences and time at the centre.    



	Key Improvements Sought for Quality Area 6

	STANDARD / ELEMENT
	AREA OF IMPACT
	SITE INQUIRY
	PRIORITY (L/M/H)

	6.1.3
	Equity and Excellence
	How can we design our physical learning environment to inspire children’s curiosity, independence and wellbeing?
	

	ACTION
	TIMEFRAME
	SUCCESS MEASURES
	PROGRESS
	
	On track

	
	Needs attention

	
	Not on track



	NEXT STEPS

	Educators will embed into the physical environment access to community services and resources to support parenting and family wellbeing
	Term 1:
-Reflect on current practice and develop ways we can support families to access community services resources within our centre.
Term 2:
-Implement changes and recommendations. Documenting the impact of these changes.
Term 3:
-Continue to monitor and document, adapting when required.
Term 4: Critically reflect on data collected throughout the year and make plans for 2027
	Children will confidently engage in self-chosen play.
Children’s curiosity will be activated through their exploration of open-ended materials, both natural and man-made.
Children will develop social skills to positively interact with their peers in play

	Child Health and family nurses attending the site to complete ASQ data on children whose families have given consent.

Country Health attending the service regularly and supporting site to identify and refer children for Speech Pathology, Occupational Therapy, Social work etc. 

Displays of local support displayed in each room for educators to be able to refer families to if they can see further support is required. 
0 – 18 Months Joey’s:
· Management ensure families are informed about the services we can access to support families in need. This information is also displayed in the rooms.
· We brought in a couch sofa for breastfeeding families and new families coming in to support the environment to feel warm and homely to promote a sense of belonging. 
18 – 36 Months Over 2’s: 
· 
3 – 5 years old Preschool:
· Organised walking excursions to the Library.
· Country Health Practitioner visits
· Strong connections with CAFHS nurses 
	

	END OF YEAR REVIEW  - HAS THE GOAL BEEN ACHIEVED? YES / NO

	WHAT PROGRESS HAS BEEN MADE?
	ENABLERS
	INHIBITORS
	FUTURE RECCOMENDATIONS

	
	
	
	



	STRENGTHS OF QUALITY AREA 7:      Governance and Leadership

	At Yankalilla Community Children’s Centre, we have two separate recruitment and staff selection processes due to being an integrated site. The Department for Education Preschool’s recruitment and selection process are identified by the Director and Human Resources then support to find an appropriately qualified staff member to fill the position. Within the childcare centre, the Governing Council and Director manage the recruitment process by internally or externally advertising positions when they are required, which is then followed by an interview, and after careful consideration the appropriately qualified staff member is informed of the decision, and a contract is then signed by the Director and staff member. 
Once an educator is employed either casually or permanently, the Director will organise a “shadow shift” where the staff member will be employed for the day to engage in an induction and tour of the centre, then learn from current staff about the children and routines of each room. This is to ensure the staff member has firsthand experience and opportunity to ask questions before they are required to fulfil their role. Depending on the role the person is taking on within the centre will inform of the number of shadow shifts that may be offered. This process has positively supported staff to feel comfortable and confident when starting their role.  
As a site, we have clear and concise processes that is evidenced in our policies and procedures for responding to and learning from incidents, complaints and feedback.  
We maintain up-to-date records for children and staff to ensure there is compliance and is aligned with the Department for Education’s policies and procedures. 
Our Philosophy review has taken some time to develop as we wanted to ensure that what we have written reflects our current practices. In a staff meeting, we each came up with words that reflected the heart of the site. From there we developed paragraphs around key themes that emerged from our thinking, including, Relationships, Inclusivity, Community, Environment, and Play-based learning. We took this to Governing Council and consulted with them about their perspective. We then developed a working document at the end of 2025 that we placed in each room to collect some data around firsthand experiences of our philosophy in action. We have continued to collect data into 2026 and will critically reflect on this information and use it to inform our next update of the philosophy.  
Our site uses policies from the Department for Education to drive quality learning outcomes for children.  In 2024, Governing Council asked for the site to develop policies and procedures that were more in depth and were consistent in formatting. We took this feedback on and decided to use Centre desktop for our site-specific policies. This has led to us ensuring holistic Paramount Consideration is adequately adhered to within the centre as these policies are written by policy writers.  We then contextualise these policies to our centre by carefully reading through them, asking for educator voice, then taking them to Governing Council for final approval. 
Our Quality Improvement Plan is developed alongside of educators. This supports educators to understand the importance of the quality improvement plan and enables them the opportunity to feel a sense of belonging and ownership of the progress made. The Director will present observational data an write up options for the plan and present this to educators to provide feedback. This information is then taken back, and the Director includes the feedback where possible. Over the last three years, we have been developing our own way of presenting and working on a quality improvement plan. We currently are working on an inquiry question that we use to ensure we are working on our practice in a critically reflective way. We developed our actions alongside of the National Quality Standards with the lens of our inquiry question. This thinking has enabled us to develop across all 7 quality areas while focusing on a specific topic. 
Our staff meetings are once a month on the first Tuesday from 4:00pm to 6:00pm. This has changed as the site use to have their staff meeting times from 6:00pm to 8:00pm. This was not promoting educator wellbeing and made it difficult for some educators to attend due to personal circumstance. This time change was consulted with educators, and we decided to trial it to see if it made a difference. The structure of our staff meetings ensures there is time for administration conversations and individual team reflections, we use one hour per section to ensure time is spread efficiently. With the site implementing this, we have seen communication and systems become more efficient as we are able to dedicate time for these conversations. We ensure all perspectives are valued and considered when making a decision as a site or team. There have been times when it was not possible to have a staff meeting, i.e. when there was a bushfire in Deep Creek and the wellbeing of educators required paramount consideration which meant staff meeting was cancelled. We found that we needed to organise some quick team meetings after work to support efficiency in the rooms which reinforced the importance of our staff meetings, and it encouraged educator attendance. Topics during staff meetings are decided through observations of the Director, discussions that arise, educator training, and family feedback. This could be reflecting on policies and procedures to ensure we are reflecting best practice or a training from a third party or developed by the director to support critical reflection opportunities. Educators are encouraged to share at staff meeting when they attend training to share their insights and what they are wanting to implement in their practice. 



	Key Improvements Sought for Quality Area 7

	STANDARD / ELEMENT
	AREA OF IMPACT
	SITE INQUIRY
	PRIORITY (L/M/H)

	7.1.3
	Wellbeing
	How can we design our physical learning environment to inspire children’s curiosity, independence and wellbeing?
	

	ACTION
	TIMEFRAME
	SUCCESS MEASURES
	PROGRESS
	
	On track

	
	Needs attention

	
	Not on track



	NEXT STEPS

	Leadership and management will ensure the roles and responsibilities of educators are clearly defined in relation to the physical environment
	Term 1:
-Reflect on current policies and risk assessments and begin the process of implementing changes that clearly define the role of each stakeholder.
Term 2:
-Consistently support educators to implement changes through reflection, training, and time to read and reflect on practice.
Term 3:
-Collate observational data and feedback from educators to inform processes and adapt where required. 
Term 4:
Critically reflect on data collected throughout the year and make plans for 2027
	Children will confidently engage in self-chosen play.
Children’s curiosity will be activated through their exploration of open-ended materials, both natural and man-made.
Children will develop social skills to positively interact with their peers in play

	Risk assessments have been written explicitly describing the role of each person involved in mitigating risks.

Leadership, in consutation with educators, analysised and developed supervision maps for each room. Highlighting areas for active supervision for when children are present. 

Policies are continuing to be developed using Centre Desktop to ensure every persons role is clearly defined within a policy and procedure. Educators are encorgared to contribute and read each policy being provided as an electronic and physical copy. 
0 – 18 Months Joey’s:
18 – 36 Months Over 2’s: 
3 – 4 years old Preschool:
4 – 5 years old Preschool:
	


	END OF YEAR REVIEW  - HAS THE GOAL BEEN ACHIEVED? YES / NO

	WHAT PROGRESS HAS BEEN MADE?
	ENABLERS
	INHIBITORS
	FUTURE RECCOMENDATIONS
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	Date
Monday, 23 February 2026



[image: ]

	Click or tap to enter a date.



image1.png
Yankalilla Community
Children's Centre




image2.png
Government of South Australia

Department for Education





image3.png
Government of South Australia
Department for Education




